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EVALUATE – Assessing Student Learning

(connects primarily with Rubric 8 in Assessment)
Purpose: To assess student achievement, diagnose student learning strengths and needs, and inform instruction. Provide evidence of your ability to 1) develop evaluation
criteria aligned with your main idea, standards, and learning objectives; 2) analyze student performance on an assessment in relation to student needs and the learning
objectives; 3) provide feedback to students; and 4) use the analysis to identify next steps in instruction for the whole class and individual students.
A. Evaluation Criteria
(connects primarily with Rubric 8 in Assessment)
1. Communicate your criteria for student performance. How did you determine proficiency levels in student learning?
I determined proficiency levels in student learning by looking at their pre assessment and post assessments. From looking at the pre assessment, I knew where students excelled
and areas they struggled. I used the classroom grading scale to give the students grades on the post test as well as some of the worksheets to see how they did. If students could
tell me the planets in order, identify characteristics of them, tell me which planets belonged to the inner and outer planets, they were at the mastery level. If students could tell me
the characteristics of the planets, could name some of the inner and outer planets, and was able to get the order of the planets right, but missed a few, they were proficient. If
students could name some of the planets, some characteristics of planets, and could name the inner and outer planets but were not in the right group, they would be approaching
proficient. If students struggled to name the planets, the planets that belonged to the inner and out planet groups and struggled with putting the planets in order and could not
name characteristics of planets, they would be below proficiency.
2. Analyze student performance across the class from one assessment completed during the learning segment. (Provide a copy of the assessment.) Explain how you measured
students’ progress toward learning the main idea, the targeted standards, and the learning objectives. Describe class trends.
The pre and post- assessments that were used had the same questions. After taking the pre-assessments, I was able to see what my students knew about the planets in our solar
system. Many students except for one did not do so good on the pre-assessment. This showed me the students did not know much about the planets of our solar system. Some
students had the planets in the right order but had a few mixed up. Some students were not able to put the planets in the correct order. These students did better on the postassessment than they did on the pre-assessment and by the end of this unit, they were all advanced or proficient on this topic. By the end of the unit, students were able to meet
the learning objectives and the standards for this unit.

3. Communicate the extent to which the whole class met the standards/objectives. Summarize student performance in narrative and/or graphic form. Discuss what most students
appear to understand well, and any misunderstandings, confusions, or needs.
These students did better on their post-assessment that their pre-assessment. Right away they did not know much about the planets of our solar system and their characteristics.
Towards the end of the unit, the students showed they understood the planets and their characteristics. Students were able to list the planets in order from the closest to the sun
to the furthest from the sun. Students were able to group the planets into the inner and outer planets as well. Some students would get the planets mixed up while there were
listing them in order, but by the end of the unit, they were able to list them in order from the closest to the sun to the furthest from the sun. There were 14 out of the 15 students
who were advanced or proficient. There was one student who was approaching the proficient level. The students were able to demonstrate their learning on the post-assessment
and met the standards of this unit. Below is graphic information of the students’ pre-assessments and post-assessments.
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4. Select three focus students, one of whom has identified learning needs, e.g., an English Language Learner, a student with an IEP, or a student identified as gifted and talented.
Describe each student’s individual learning strengths and challenges relative to what was measured by the assessment. Provide work samples from each student. Remove names
of students, yourself, and the school with correcting fluid, tape, or marker prior to copying/scanning the work samples.
Student A: This student is not on an IEP but is one of the lower achieving students in the class. He has good comprehension skills and grasps onto concepts quick but is a low reader.
A weakness would be that he often doesn’t take time on his work and will forget problems or not finish his sentences like shown below. He is very good at using the word bank and
making sure everything is spelled correctly as everything is right on the paper. During the group activities, he worked well with his group. He participates in class activities and he

participates during discussions. This student did well during the unit, and it showed on his post-assessment. This student enjoyed the art project we completed and enjoyed getting
to name his planet and provide facts about it.

Student B: This student is on an IEP. He has trouble with copying from a text and spelling. He also has some phonics trouble and is a low reader. This student gets distracted easily
and is often reminded to stay on task. This student rushes through his work and results in low grades. He did well on this science unit. He works well with others and can
comprehend what he learned. I read him the test so he would be able to better understand what was asked of him. He participates in class activities and he participates during
discussions. This student enjoyed the art project we completed and enjoyed getting to name his planet and provide facts about it. By the end of this unit, he demonstrated that he
understood the planets of our solar system.

Student C: This student is one of the higher achieving students in the class. He did exceptionally well on this unit. He was the only one who did well on the pre-assessment. He
enjoys school and excels in all areas of school. He is very creative and works well with others. This student was able to list the planets in order from the closest to the sun to the
furthest from the sun. He was able to name and define the inner and outer planets of the solar system. On the pre-assessment he gave an answer to the difference between the
inner and outer planets that I would never have thought of. This student is good at comprehending what he learns and demonstrates his learning well. This student is hard on
himself when he makes a mistake because he knows he can do better. He often would double check to make sure he was right before handing in his work even though he had the

correct answers. This student is very smart and knows what he is doing, he needs to believe in himself. I would remind him that he knows the content and is doing a good job.
Pictured below are some samples of his work.

5. Document evidence of feedback on the work of two of the three focus students.
Student ___A___:

On this exit ticket, this student wrote he learned that Mercury was the closest planet to the sun. I left a positive comment on how that is a
great way to remember where Mercury is in our solar system.

Student B:

For this student, I started with a positive comment and finished it with I liked how he included how gravity keeps these planets in space. As some might not realize that would be a
similarity.
6. Explain how your feedback addressed individual student needs and learning objectives. Provide specific evidence of effective, formative feedback descriptively shared with
students - specifically success feedback (something the student did correctly) and/or intervention feedback (describing correction or a feature of quality needing work) given to
students and describe opportunities for the students to apply the feedback to improve the work or their understanding. (Rubric 9 in Assessment)
Feedback is important not only to teachers, but students as well. I like to provide my students feedback on their work whether it be to say how well they did or to give them ways
they can improve. Everything we did during this unit I would give feedback on. I would say how well students did on their assignments or how I liked their answers. I would start
with positive feedback and then go into ways they could improve. Student A sometimes works too fast and forgets parts of sentences and parts of his worksheet. I started with how
he did a good job and gave him a reminder on how we should look over our paper and slow down before we hand in our paper. For student B, I also started with positive feedback
and went into areas I liked on his work and then how we can improve. On one of his papers, I reminded him that we were just starting the unit and to not get discouraged. These
students were able to take my feedback and apply it during the rest of the unit.
7. Identify next steps in instruction for the two focus students you identified (in step 5, above).
(Rubric 9 in Assessment)
Student __A____: The next step for student A would be to keep checking in on him during the unit. I will also be reminding him of the directions and expectations given at the start
of the lesson. This way he remembers what is expected and will stay with us. I know this student sometimes gets distracted, so I would check in with his group. I would talk to them
about their slides and ask them questions. As I was there, I was observing this student making sure he was contributing to the group. When I give out other activity sheets, I would
go to his desk and ask if he had any questions or if he needed any clarification.
Student __B____: The next step for student B would be to check in on him during the lessons. While he was working with his group, I would check on his group often so that way I
knew he was working and participating. I made sure to review after the lessons and videos so it would help, not only this student, but others as well to remember what we learned.
I also will be reading the post-assessment for this student so he can comprehend what is asked of him on the assessment. Just like student A, I would go ask if this student needed
any clarification on any parts of the worksheets in case the directions were not clear.
B. Overall Reflective Commentary on Evaluation
(View Rubric 9 on Assessment and Rubric 10 in Reflection)
1. Communicate how assessment evidence guided your decision-making as you adjusted your daily lesson plans.
Assessment evidence was used on adjusting lessons for this unit. I was able to see what the students knew about the planets of our solar system before we started the
unit. This told me areas they knew and areas they struggled with. The formative assessments used throughout the lesson helped me measure students’ understanding. If
they were unsure of what was asked, for example, on the venn diagram, we did some examples together and then I had them finish up the worksheet. If there were parts
they struggled with, I made sure to start with reviewing those topics as well as other vocabulary before the start of the new lesson. This way I knew my students would
receive information and assurance on the topics they struggled with. If we were not able to get to a certain part of the lesson, we would move it to the next day. Every
student learns differently than others. My lessons often got pushed into the next day as activities took longer or we needed to discuss more on a topic. If there were
times, I saw students confused or unsure, we would have a discussion and would not move on until everyone understood. All these adjustments helped prepare students
for the final test.

2. Communicate what you have learned about assessing student learning and the role of feedback in teacher effectiveness.
I have learned a lot about assessing student learning and how it is important to provide feedback to students. Before student teaching, I never really got the opportunity
to practice giving feedback to students on their work. I enjoyed watching the students grow in their learning and take my feedback and apply it in the next lesson,
activity, or worksheet. Looking at the assessments students complete during a unit is important for teachers. The assessments will tell a teacher how the students are
doing and if they are struggling. Then, as a teacher, they need to help students get back on the right path to meeting the learning goal. While I was teaching, I took what I
received about the students’ learning and was able to give positive feedback and adjust my lessons so that all students would succeed within the lesson. Students need
to know how they are doing throughout the unit. They also need to know how they can improve on areas they are struggling with. Students need to know they are doing
good and are on the right track as well. When teachers provide students feedback, they will be able to improve in their learning and be able to demonstrate their
learning. Students will know that the teacher is looking at their work and wanted them to succeed. If teachers did not give feedback, students would not know if they
were growing in their learning or not.
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EVALUATE – Assessing Student Learning

(connects primarily with Rubric 8 in Assessment)
Purpose: To assess student achievement, diagnose student learning strengths and needs, and inform instruction. Provide evidence of your ability to 1) develop
evaluation criteria aligned with your main idea, standards, and learning objectives; 2) analyze student performance on an assessment in relation to student
needs and the learning objectives; 3) provide feedback to students; and 4) use the analysis to identify next steps in instruction for the whole class and individual
students.
A. Evaluation Criteria
(connects primarily with Rubric 8 in Assessment)
1. Communicate your criteria for student performance. How did you determine proficiency levels in student learning?
I created the same assessment for both the pre-assessment and the post-assessment. By using the same assessment, I will be able to evaluate the student’s academic
growth from the pre to the post-assessment. I will use various forms of formative assessments throughout the lessons to monitor student learning and provide feedback
to the students. I evaluated the student’s post-assessments to determine the proficiency levels in student learning. The post-assessment was created to match the
standards being targeted. The post-assessment consists of 20 questions that include matching, multiple-choice, drawing diagrams, and fill in the blank. Student learning
would be identified as advanced if the student had 0-1 incorrect answers, scoring them at 95% or higher. Student learning would be identified as proficient if the student
had 2-3 incorrect answers, scoring them at 90% or 85%. Student learning would be identified as partially proficient if the student had 4-5 incorrect answers, scoring
them at 75% or 80%. Student learning would be identified as intermediate if the student had 6 or more incorrect answers, scoring them at 70% or below.
2. Analyze student performance across the class from one assessment completed during the learning segment. (Provide a copy of the assessment.) Explain how you
measured students’ progress toward learning the main idea, the targeted standards, and the learning objectives. Describe class trends.
As stated in the plan section of the TLC unit, I created the assessments after constructing my lessons to ensure that the students would be tested on material that was
explicitly taught throughout the unit. I created the assessments to match the lessons and I created the lessons to match the standards and objectives. The standards and
objectives were measured daily through formative assessments such as hand signals, observations, questioning, discussions, and exit slips.
I noticed tremendous gains while comparing the student’s pre-assessment to their post-assessments. The pre and post-assessment consisted of the same questions so I
could evaluate the student’s academic growth throughout the unit. Every student increased their score from the pre-assessment to the post-assessment. For the preassessment, 3 students scored an 85% or greater, which would be 17 or higher out of 20 questions correct. For the post-assessment, 19 students scored an 85% or
greater, meaning only 4 students scored lower than 80%.

3. Communicate the extent to which the whole class met the standards/objectives. Summarize student performance in narrative and/or graphic form. Discuss what most
students appear to understand well, and any misunderstandings, confusions, or needs.
To meet the standards and objectives for the unit, the students must score 85% or higher on the post-assessment to be considered proficient with the content. 19 out of
23 students scored 85% or higher on the post-assessment, meaning that 82.6% of the class is proficient with the content. To break down the proficiency levels, 17
students were advanced, scoring 100% or 95%. Two students were proficient, scoring 85% or 90%. Two students were partially proficient, scoring 80%. Two students
were intermediate, scoring lower than 70%. The two students who scored lower than 70% are the two students that are on IEP’s and received a modification on their
assessment with one of the multiple-choice answers crossed out. Every student answered the push and pull scenario questions correctly. Most students answered the
balanced or unbalanced written scenarios correctly. A few students mixed up the push and pull definitions in the matching section. The questions most commonly
answered incorrectly were the multiple-choice questions and drawing the balanced and unbalanced forces diagrams.
When teaching this unit again, I will spend more time reviewing specific concepts before administering the post-assessment. I will draw a basketball net on the
whiteboard and explain how a basketball net is like the net force of an object. I will also spend more time explaining the importance of drawing the arrows different
lengths to show that the strength of one force is stronger than the other force. Based on the post-assessments, I am confident that most students met the NGSS Grade 3,
Physical Science Standard, PS2.B: Types of interactions, objects in contact exert forces on each other (3-PS2-1) and the NGSS Grade 3, Physical Science Standard, 3-PS2-1:
Motion and Stability: Forces and Interactions, plan and conduct an investigation to provide evidence on the effects of balanced and unbalanced forces on the motion of an
object. A standard that most students met was the NGSS Grade 3, Physical Science Standard, PS2.A: Forces and Motion, each force action on one particular object and has
both strength and direction. An object at rest typically has multiple forces acting on it, but they add to give zero net force on the object (3-PS2-1). During discussions and

demonstrations, the students provided insight that led me to believe that they understood the concepts of this standard. I believe that when the question was asked in
written form on the post-assessment confusion occurred because there was not a visual to represent the question.

4. Select three focus students, one of whom has identified learning needs, e.g., an English Language Learner, a student with an IEP, or a student identified as gifted and
talented. Describe each student’s individual learning strengths and challenges relative to what was measured by the assessment. Provide work samples from each
student. Remove names of students, yourself, and the school with correcting fluid, tape, or marker prior to copying/scanning the work samples.
Student A: This student has a language-based learning disability and is on an IEP. This student works with two paraprofessionals during the day. One paraprofessional is
in the classroom from 8:20 a.m. to 10:50 a.m. and works with the student one-on-one. Another paraprofessional is in the classroom from 12:45 p.m. to 2:30 p.m. This
student works extremely well when working with a paraprofessional. The student is great at collaborating during whole group discussions and follows rules and
procedures extremely well. The paraprofessionals often scribe for this student when writing in a whole group setting. The student can read and write, but at a slower
pace. Scribing is beneficial for the student during whole group learning because the student gets to express their thoughts and/or answer, then the paraprofessional
writes it down. The student is reading at a first-grade level and is assigned five spelling words per week. As for social and emotional development, the student has a
cheerful personality and has friends in the class. For both the pre- and post-assessments, I crossed off one answer for the multiple-choice questions. The student will
receive assistance from the afternoon paraprofessional during the assessment to guide their thoughts and discuss the questions. The student’s language delay
encouraged me to plan enough time for the test to be given so that each question allows for thoughts to be processed and an answer to be selected.
The student increased their score from the pre-assessment to the post-assessment by one point. On the pre-assessment, the student did not correctly match the words to
their definitions. On the post-assessment, the student matched all four words to their definitions correctly. I was very impressed with this increase. The student got three
out of the five multiple-choice questions wrong on the pre-assessment, and four out of the five multiple-choice questions wrong on the post-assessment. This student
typically struggles with multiple-choice questions, so the scores to this section were not too alarming. The student did an excellent job on both the pre- and postassessment identifying whether the image shows either a push or a pull. This student does very well with visuals and demonstrations, so I am pleased with the student’s
knowledge about this section. The student showed improvements from the pre-assessment to the post-assessment in the drawing diagrams section. The student learned
how to place the arrows above the line, but incorrectly identified which arrow was longer, which is what shows the differences in strength.
Included are examples of the student’s work:

Closer view of the exit slip:

I did not get a picture of the student’s modified T-chart due to the schools closing after the last day of this unit (3/13/2020). The student successfully filled out the blanks
without paraprofessional support.
Student B: This student is one of the lower students in this class. This student works well during one-on-one instruction and in small groups. During whole group
instruction, this student often gets distracted by peers around him. This student works hard during reading and writing. During math, this student often needs additional
instruction after whole group instruction. Giving this student prompts often helps the student gather their thoughts and apply their knowledge. This student is extremely
kind and says “thank you” to the teachers after they help him. Disorganization often is a challenge for this student. This student has lost two planners and often does not
return supplies to school. Helping the student organize their desk and locker is an effective way to help the student manage their materials and time.
This student increased their score from the pre-assessment to the post-assessment. The student scored a 12/20 on their pre-assessment and a 16/20 on their postassessment. I was very impressed with the increase in this student’s score. On the pre-assessment, the student got three out of the four matching questions incorrect and
on the post-assessment, the student got the four questions correct. The student correctly identified the push and pull scenario pictures on both the pre and postassessment. The student correctly made balanced and unbalanced diagrams and used arrows to represent the strength and direction of the forces on the postassessment. On the pre-assessment, the student got three out of the five multiple-choice questions incorrect. On the post-assessment, the student got four out of the five
multiple-choice questions incorrect. This increase of incorrect answers from the pre-assessment to the post-assessment in this section surprised me. Along with student
A, student b struggles with multiple-choice questions. These questions may be too complex to understand in written form without a visual aid.

Included are examples of the student’s work:

Closer view of the exit slip:

Student C: This student is identified as gifted and talented. This student is very knowledgeable in every content area and is the highest reader in the class. This student
needs to be challenged during whole group lessons so that their learning needs are met. This student raises their hand to answer every question and provides great
insight. During math, this student often solves questions using a more complex method that requires a deeper thinking process. This student is a great helper in the
classroom, gets along with classmates, and is excellent at following directions and expectations. This student is also very neat with detailed handwriting.
This student had the highest score on the pre-assessment with an 18/20. The student got two multiple-choice questions wrong. I was very surprised that the student
made the balanced and unbalanced diagrams correctly, as the students have not yet been taught how to create these. Based on this student’s pre-assessment, I knew I
would need to challenge this student throughout the unit. The student scored 20/20 on the post-assessment, which was not surprising due to their pre-assessment score,
exit slips, and their rating of their confidence with the material.
Included are examples of the student’s work:

Closer view of the exit slip:

5. Document evidence of feedback on the work of two of the three focus students.
Student A:

Sample #1:

Sample #2:
Student B:

Sample #1:

Sample #2:

Sample #3:
6. Explain how your feedback addressed individual student needs and learning objectives. Provide specific evidence of effective, formative feedback descriptively shared
with students - specifically success feedback (something the student did correctly) and/or intervention feedback (describing correction or a feature of quality needing
work) given to students and describe opportunities for the students to apply the feedback to improve the work or their understanding. (Rubric 9 in Assessment)
Along with providing written feedback to the students, I also gave verbal feedback to the students throughout each lesson. I would provide success feedback to the
students when they answered a question correctly, understood a concept, and actively participated in the activities. I wanted the students to be aware that their
accomplishments do not go unnoticed. I also used next-step feedback if the students incorrectly answered a question, mixed up definitions, or showed confusion with the
content. I would acknowledge their response, clarify confusion, and guide their thinking in the correct direction.
Student A:
Sample #1: First, I wanted to acknowledge that I was happy to see that the student attempted to answer every question. I included both success and next-step feedback to
the student. Using success feedback, I pointed out the two questions that the student answered correctly. Then I used next-step feedback to explain the difference
between a push or a pull. Then I explained why the two images showed the force of a pull. I also included the diagram of a basketball net to represent the term net force. I
added how we will continue to talk about this concept in the following lessons.
Sample #2: This exit slip instructed the students to indicate their confidence level going into the test and answer one question. I used success feedback to recognize the
student’s work ethic throughout the unit. I wrote that I noticed how hard they have been working and that I appreciate their listening and participation. I also pointed out
that they answered the question correctly. This student responds well to positive feedback, so I made sure to acknowledge that I have noticed positive things. For next-

step feedback, I said that I noticed how they marked their confidence level as yellow. I added how we will review before the test and that they will have an opportunity to
share any questions that they have.
Student B:
Sample #1: For success feedback, I pointed out how the student successfully identified whether the image showed a push or a pull. I added that I can tell that the student
understands the difference between pushes and pulls. The student did not write down an answer for questions 4 and 5. These were challenging questions because I
projected a definition and the students had to write the term without options given. In my feedback, I provided the question and the answer. Then, I gave next-step
feedback by having the student connect the term net force to the diagram of a basketball net. For number 5, I provided the term and the definition that was projected.
Then I added that without gravity, everything would be floating around. Before giving this student the feedback, I asked the student what the force is that pulls objects
toward the center of the earth. Right away the student said gravity. The student said that they blanked and could not remember the term when they were completing the
exit slip.
Sample #2: This exit slip instructed the students to indicate their confidence level going into the test and answer one question. This student also responds well to
positive feedback, so I made sure to include success-feedback to boost their confidence before they take the test. I wrote that I think they are ready for the test and that I
was glad to see that they think they are ready for the test. I also added a thank you comment to say that their work ethic does not go unnoticed. I also added that the
student got the question correct. For this formative assessment, next-step feedback was not necessary.
Sample #3: For this exit slip, I used both success and next-step feedback to address positive things and things that can be worked on. I pointed out how the student
followed the directions and drew a line with a dot in the middle of it to indicate a rope. Then, I stated that the student placed the arrows in the correct directions. I added
next-step feedback to encourage attention to the length of the arrows. I noted that one arrow needs to be longer than the other in unbalanced forces. This student learns
best when information is presented visually. Knowing this, I drew the correct diagrams on the feedback for the student to see. Under the diagrams, I explained how the
length of the arrows represents the strength of the forces. I added how we will continue to practice drawing these diagrams. When I returned this feedback sheet to the
student, I compared the student’s diagrams to the diagrams that I drew. I noted that when we draw unbalanced forces, one arrow needs to be longer to show that the
strength in one direction is stronger than the strength in the other direction. I told the student that we will draw these diagrams during the review tomorrow.
7. Identify next steps in instruction for the two focus students you identified (in step 5, above).
(Rubric 9 in Assessment)
Student A:
Sample #1: I used next-step feedback to explain the difference between a push or a pull. Then I explained why the two images showed the force of a pull. I also included a
diagram of a basketball net that I explained during the lesson.
Sample #2: For next-step feedback, I said that I noticed how they marked their confidence level as yellow. I added how we will review before the test and that they will
have an opportunity to share any questions that they have.
Student B:
Sample #1: For number 4, I gave next-step feedback by having the student connect the term net force to the diagram of a basketball net. For number 5, I provided the
term and the definition that was projected. Then I added that without gravity, everything would be floating around. Before giving this student the feedback, I asked the
student what the force is that pulls objects toward the center of the earth. Right away the student said gravity. The student said that they blanked and could not
remember the term when they were filling out the exit slip.
Sample #3: I added next-step feedback to focus attention on the length of the arrows. I noted that one arrow needs to be longer than the other in unbalanced forces. This
student learns best when information is presented visually. Knowing this, I drew the correct diagrams on the feedback for the student to see. Under the diagrams, I
explained how the length of the arrows represents the strength of the forces. I added how we will continue to practice drawing these diagrams. When I returned this
feedback sheet to the student, I showed the student their diagrams in comparison to mine. I noted that when we draw unbalanced forces, one arrow needs to be longer to
show that the strength in one direction is stronger than the strength in the other direction.
B. Overall Reflective Commentary on Evaluation
1. Communicate how assessment guided your decision-making as you adjusted your daily lesson plans.

(Rubric 9 in Assessment)

Assessments were a considerable component that guided the daily lesson plans. I created the assessments after constructing my lessons to ensure that the students
would be tested on material that was explicitly taught throughout the unit. I created the assessments to match the lessons and I created the lessons to match the

standards and objectives. The standards and objectives were measured daily through formative assessments such as hand signals, observations, questioning,
discussions, and exit slips. At the end of the unit, the post-assessment evaluated what the students learned from the daily lessons. I needed to ensure that the material
being taught in the lessons matched what would be assessed on the post-assessment. When lesson #1 did not as planned, I needed to adjust lesson #2 to spend more
time reviewing the material and discussing expectations for the following lessons. I wanted to make sure that the students were confident with the concepts taught in
lesson #1 because they would be assessed on those concepts in the post-assessment.
2. Communicate what you have learned about assessing student learning and the role of feedback in teacher effectiveness.
I learned that assessing student learning through formative assessments is an essential factor for teacher effectiveness and student learning. Formative assessments give
the teacher information about what the students do and do not know. This allows the teacher to adjust their daily lesson plans to maximize the student’s learning.
Formative assessments also increase student awareness of their knowledge. I learned that assessing student learning through summative assessments gives valuable
data about prior knowledge and academic growth throughout a unit. I am glad that I chose to administer the same assessment for the pre-assessment and the postassessment. Evaluating the student’s scores from the pre to the post-assessment gave me data about their academic growth throughout the unit. I was delighted to see
that all students increased their score from the pre to the post-assessment. Using Excel to graph and analyze the scores, I learned that 13% of the class was proficient on
the pre-assessment and 82.6% of the class was proficient on the post-assessment. It was neat to analyze the student’s scores in both charts and graphs. While teaching
the unit and reflecting on assessing student learning, I found that I enjoy statistics and analyzing student growth from a pre-assessment to a post-assessment.
I have also learned that feedback is essential for both the students and the teacher. Throughout the lessons, I provided feedback by answering questions and clarifying
confusion. I also used fist of five for the students to evaluate their learning. If a student held up a low number (0-3), I asked what they are confused about or what
questions they have. I know that if one student has a question, chances are high that another student has the same question. I would provide feedback to the student
while generalizing the concept to the whole class. I used exit slips to evaluate student learning after a lesson. I used success feedback and next-step feedback to
acknowledge what stood out to me and what areas need to be revisited. I would either verbally state the feedback to the students as I returned their exit slips, or I would
write a note next to their exit slip. I learned that providing feedback to the students allows them to recognize their growth and areas they can focus on. Providing
feedback also allowed me to provide encouragement and celebrate successes.
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TLC Requirements
EVALUATE – Assessing Student Learning

(connects primarily with Rubric 8 in Assessment)
Purpose: To assess student achievement, diagnose student learning strengths and needs, and inform instruction. Provide evidence of your ability to 1) develop
evaluation criteria aligned with your main idea, standards, and learning objectives; 2) analyze student performance on an assessment in relation to student
needs and the learning objectives; 3) provide feedback to students; and 4) use the analysis to identify next steps in instruction for the whole class and individual
students.
A. Evaluation Criteria
(connects primarily with Rubric 8 in Assessment)
1. Communicate your criteria for student performance. How did you determine proficiency levels in student learning?

Students were evaluated on how their Pre-Test scores compared to their Post-Test scores. Student performance should have increased from the Pre-Test to the PostTest. These tests assessed students’ knowledge of how horses helped the Native Americans, the writing stages, the editing stages, and some transition words they can
use. Proficiency levels for students based on their Pre-Test and Post-Test scores were determined by how much they should have learned over the unit. Students are
expected to score a 10/11 (or 91%) on the Post-Test; this is considered proficient. This Pos-Test was only out of 11 total points, so students have the time to focus on
each question carefully. This should allow them to get all answers correct, or only one wrong.
Since this unit is based on writing, I need to assess their actual writing. I continuously monitored students’ writing through the prewriting, drafting, and editing/revising
stages. After students submitted their final copy to Seesaw, I reviewed their final product one last time and gave any next-step feedback that was needed.
After students submitted their final copy, I scored their last and final copy on based on the rubric listed below. Proficiency levels on their final copy were evaluated based
on instruction from the days I taught this unit. 3/3 is expected on most of the criteria of this rubric, but a proficient level of 2/3 is expected on use of editing strategies
and including TAG in the topic sentence.
Transition Words: Students have been instructed multiple times to include transition words in each paragraph, so they should all be able to get 3/3 on the first part of
this rubric.
Citing Evidence: Students should have cited evidence in all three body paragraphs, so they are expected to get 3/3 on the second part of the rubric as well.
Use of Editing Strategies: Students’ use of editing strategies is important, and students have the skills to get a 3/3 on the third part of this rubric, but it is more
importantfor this unit that students support the authors claim with evidence; what they write is more important than how they write. Students should be able to get
2/3 on the “Use of Editing Strategies” portion of this rubric.
Writing Supports Authors’ Claim: The main idea of this unit is opinion writing using text evidence. Students’ writing needs to support the authors claim that horses
helped the Native Americans. Students are expected to get 3/3 on “Writing Supports Authors’ Claim” portion of this rubric.
TAG Included in Topic Sentence: We explicitly went over TAG (Title, Author, Genre), when I introduced the concept on the first day of this unit. Students need to include
this in their writing. Since this was a new concept, I expect students to get 2/3 on the TAG portion of the rubric.
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Additional Comments:

2. Analyze student performance across the class from one assessment completed during the learning segment. (Provide a copy of the assessment.) Explain how you
measured students’ progress toward learning the main idea, the targeted standards, and the learning objectives. Describe class trends.

When I compared students’ Pre-Assessment to their Post-Assessments, I only saw growth. As seen above, the Pre-Assessment and the Post-Assessment have identical
questions, but their order changed. I also changed the order of options for the order of the writing process and for who first brought horses to the Americas. I wanted to
reduce the chance that students remembered what they put on the Pre-Test and put in on the Post-Test, so it more accurately assessing students’ growth in the unit as
compared to guessing on these two questions.
While 6 students got one or zero wrong on the Pre-Test (proficient), all students’ scores increased, with the exception of two students. One student scored 100% on both
assessments and the other student scored 91% on both assessments. All other students’ scores increased, varying from a 73% increase to a 9% increase. This shows me
how much students learned during this unit based on instruction students received. All students except one were proficient after completing the post-test.
I measured students’ progress toward learning the main idea, the targeted standards, and the learning objectives based on their growth from the Pre-Test to the PostTest. These assessments are directly associated with the main idea, standards, and objectives. The assessments focus on the writing process and how horses helped the
Native Americans, as outlined in the main idea of this unit as well as the standards and objectives. By assessing student growth from Pre-Test to Post-Test, I was able to
measure students’ progress toward the main idea, standards, and objectives.
3. Communicate the extent to which the whole class met the standards/objectives. Summarize student performance in narrative and/or graphic form. Discuss what most
students appear to understand well, and any misunderstandings, confusions, or needs.
In order for students to meet the standards/objectives of this unit, students had to be 91% proficient on the post-test. The post-test directly correlates with the stated
standards and objectives as the standards and objectives are what the post-test was based off of.
Overall, students did well in meeting the standards/objectives. There are 20 total students in this class. One student was absent during the entire unit due to personal
reasons. Two students were absent on the day the pre-test was given, and one other student was quarantined before I could give this student the post-test. Given the
previous information, there were 16 student who were able to complete all components (assessments and work) that go along with this unit. Of those 16 students, 15

reached the proficiency level on the post-assessment. Of those 16 students, all of their scores increased from the pre-test to the post-test, except two students whose
scores stayed the same at 100% and 91%, both proficient. On the post-test, 10 students scored 100%, 5 students scored 91%, and 1 student scored 82%; 15 out of 16
students were proficient and 1 out of 16 students was 9% away from proficiency.
This table shows each students’ percentage on the pre-test, post-test, and the percentage increase from the pre-test to the post-test.

This graph shows each students’ scores on the pre-test and the post-test. The scores of two students who did not complete the pre-test and the one student who did not
complete the post-test are included in this graph.

This graph shows each students’ percentage increase from the pre-test to the post-test. Students’ percentage increase ranges from 9% to 73%, excluding the two students
whose scores did not change from the pre-test to the post-test.

This table breaks down the post-test. The post-test was out of 11 points. 16 students completed the post-test, so the number correct plus the number incorrect for each
row should equal 16 (1 point for each student who got that question correct).

Based on this table above, all students are at least proficient at 10 out of the 11 points. One student didn’t correctly answer number 2: the order of the writing process.
When students are assessed on this item in the future, I would pay special attention to see how this specific student performs. The area that is of most concern is number
4: Who brought horses to the Americas? Out of the 16 answers, 6 were incorrect and 10 were correct. About 38% of students answered this question incorrectly. This
question was not directly taught to the students; they read this when they were looking for evidence to support the author’s claim. This question focused on
comprehension of the text that students were reading. Since comprehension is the last step of reading development, I understand why some students incorrectly
answered this question. That being said, it could be directly taught to students in one lesson to teach students to attempt to comprehend the information when they are
reading nonfiction texts.

Students were also assessed on their actual writing. The following rubric is what I used to assess their writing:
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Additional Comments:

Proficiency based on this rubric is 13/15. Most students received 14/15 while all remaining students received 15/15. The reason why a lot of students received 14/15 is
because of the third item on the rubric: “Use of Editing Strategies.” Many students only used 2 or 3 strategies as was evident in their final product. The students who
received a score of 14/15 all used Green Light/Red Light. Most students used Orange Square. The main struggle was with Dot and Say and Bottom to Top Reading. Many
students misspelled multiple words in their writing. Another issue is that some students didn’t use complete sentences, which they know how to do, or they had run-on
sentences. That is what Dot and Say is for; to make sure what you are writing makes sense when you read it out loud. Based on the class trend of this rubric, students
need to work on using all of their editing strategies to create the best possible writing that they can.
4. Select three focus students, one of whom has identified learning needs, e.g., an English Language Learner, a student with an IEP, or a student identified as gifted and
talented. Describe each student’s individual learning strengths and challenges relative to what was measured by the assessment. Provide work samples from each
student. Remove names of students, yourself, and the school with correcting fluid, tape, or marker prior to copying/scanning the work samples.
Student A: Student A is identified as receiving Gifted and Talented Education (GATE). This student performs well in all aspects of school. Student A gets frustrated and
shuts down very fast when either they don’t understand something or when they perform a task incorrectly. That did not occur during this unit. When I look at their
learning strengths relative to what was measured by the assessment, Student A was strong in all aspects of the posttest and rubric. Student A scored 100% on the
posttest and 100% on the rubric. Student A does their work fast and correct the first time. When I look at Student A’s learning challenges relative to what was measured
by the assessment, I don’t see any. One possible challenge this student faces is that since they want to get everything correct the first time, they might not challenge

themselves to try new ideas or strategies because they are so obsessed with being right. This student could benefit from
encouragement to think from new perspectives and learn even more.
First, this is Student A’s graphic organizer that they filled out during the prewriting stage:

Next, this is Student A’s draft combined with their editing and revision:

yfM -

uJ

OJ.A

I

J(lj

Next, this is Student A’s final copy they typed and submitted on Seesaw on their iPad:

Next this is Student A’s pretest and posttest:

Next, this is Student A’s two formative assessments (Post-It notes):
The Exit Ticket from 11/12/20 asked, “What are the four writing stages?”
The Exit Ticket from 11/6/20 asked what paragraph on the graphic organizer students were on, and then how confident they feel about their writing from the day on a scale of
1-10.

Lastly, this is Student A’s completed rubric:

Student B: Student B typically does all their work on time. They usually do quality work, but struggle with certain areas in their academics. When I looked at their
learning strengths relative to what was measured by the assessment, their score increased significantly from the pretest to the posttest; from 64% to 100%. When it
came to their learning challenges, this student scored 14/15 on the rubric. They inserted commas where some periods should have been and misspelled words. It was
evident that they didn’t thoroughly use all four editing strategies. In the comments section, I encouraged them to circle words they don’t know. This student would
benefit from double checking all of their work before they feel it is done; they would catch a lot of their errors.
First, this is Student B’s graphic organizer that they filled out during the prewriting stage:

Next, this is Student B’s draft combined with their editing and revision:

Next, this is Student B’s final copy they typed and submitted on Seesaw on their iPad:

Next this is Student B’s pretest and posttest:

Next, this is Student B’s two formative assessments (Post-It notes):
The exit ticket from 11/10/20 asked what paragraph of the graphic organizer they were on and their confidence in their
writing for the day on a scale of 1-10. The exit ticket from 11/16/20 asked what the four stages of the writing process are.

Lastly, this is Student B’s completed rubric:

Student C: Student C does well in school. This student’s strong area is math, but still does well in Language Arts. When I look at their strengths relative to what was
measured by the assessment, their scored went up 9% from the pretest to the posttest. This student got all components of the writing portion of both tests correct but got
both parts of the social studies portion wrong on the pretest and one part of the social studies portion wrong on the posttest (the question that a lot of students struggled
with). When it comes to challenges this student faced from the assessment, their main concern is spelling. I have seen this over the weeks that this student is very below
grade level with their spelling. On the rubric, I gave this student a 2/3 on the use of editing strategies, because it appeared that they did not use Dot and Say or Bottom to
Top Reading. Student C would benefit greatly from using these strategies due to their poor ability to spell. When it comes to the content/semantic part of their writing,
they did a tremendous job, as seen on the rubric.
First, this is Student C’s graphic organizer that they filled out during the prewriting stage:

Next, this is Student C’s draft combined with their editing and revision:

Next, this is Student C’s final copy they typed and submitted on Seesaw on their iPad:

Next this is Student C’s pretest and posttest:

Next, this is Student C’s two formative assessments (Post-It notes):
The exit ticket from 11/10/20 asked what paragraph of the graphic organizer they were on and their confidence in their
writing for the day on a scale of 1-10. The exit ticket from 11/16/20 asked what the four stages of the writing process are.

Lastly, this is Student C’s completed rubric:

5. Document evidence of feedback on the work of two of the
three focus students.
Student B:

Student C:

6. Explain how your feedback addressed individual student needs and learning objectives. Provide specific evidence of effective, formative feedback descriptively shared with
students - specifically success feedback (something the student did correctly) and/or intervention feedback (describing correction or a feature of quality needing
work) given to students and describe opportunities for the students to apply the feedback to improve the work or their understanding. (Rubric 9 in Assessment)
For this unit, I included written feedback after students completed their graphic organizer during the prewriting stage. The feedback I gave was based on the rubric I created to
go along with this unit. I included formative feedback for both students.
For Student B: The feedback on their graphic organizer addressed their individual learning needs because I stated what this student did correctly, then discussed two areas where
they need to correct their writing. Students received their graphic organizers back after I gave them feedback, so they had the opportunity to apply the feedback and therefore
improve their work.
For Student C: The feedback I gave this student focused on the positives. Their writing made sense and had transition words, citing evidence, and included TAG in their topic
sentence. The student did all of those correctly, so I wanted to emphasize that in their prewriting so they could continue that in the rest of the writing process.
Another time I included written feedback was after students submitted their final copy on Seesaw. If students needed to make corrections, I would comment on their post
and send it back for them to complete. After students sent their post back one time, that is what I “graded” them on based on the rubric.
For Student B: This student just needed to correct one punctuation error in their topic sentence. It was my hope that this student would double-check the rest of their work for other
punctuation errors similar to the one I mentioned, but this student didn’t. They had additional punctuation errors and spelling errors in their final copy, soI gave this student a 14/15
on the rubric.
For Student C: This student had a few things to look at. I mentioned one punctuation error and one spelling error. I also mentioned that their concluding sentence didn’tmake sense.
Student C only corrected one of the errors they made. They capitalized the “N” in “Native Americans,” but didn’t correct the other errors. This student’s writing had many spelling
errors and some of their sentences didn’t make sense. Student C received a score of 14/15 on the rubric.
Aside from the written feedback I gave to each student during the two times stated above, I also gave constant verbal feedback. As students were completing each stage of the writing
process, I was monitoring individual students’ work. Once a student completed their graphic organizer, draft, or final copy, I made sure they raised their hand to tell me so I could look
over their work before moving on. I would give students success feedback followed by next-step feedback if it was needed. For example, one
student was showing me his draft. As I was reviewing it, I said, “Nice job. You included transition words at the beginning of each paragraph, which was exactly what you were
supposed to do. Great! Let’s take a look at your citing evidence, though. You need to include which page you found this information on. Please do that for each of

your three body paragraphs.” Once I told this student this, he realized he forgot that aspect of his writing. It was a quick fix, and he was able to move on to editing and revising.
7. Identify next steps in instruction for the two focus students you identified (in step 5, above).
(Rubric 9 in Assessment)
Student B: Student B has some next steps in instruction. First, this student needs to fix their punctuation. The way their writing is right now, they have run-on sentencesin their
writing. Either the student mistakenly put a comma instead of a period in multiple areas, or they thought that their two sentences could be combined into one. Either way, this
student’s next step in instruction is understanding what a run-on sentence is and knowing when to fix it in their writing.
Next, this student needs to check their spelling. They did a good job of catching most of their spelling errors in the editing and revising stage, but they spelled “allowed” as“aloud.” I
have noticed that some students try to do talk-to-text on their iPads when they are typing their final copy on their iPads. My cooperating teacher and I tell
students to not do that as that is not actually typing their work out. As seen in this student’s work, they used a homophone for the word, “allowed.” The next step in
instruction would be first, to type out your work, and next, to thoroughly execute the editing strategy of Bottom to Top Reading.
The last next step in instruction for this student based on their work is to steer them away from starting their writing by stating, “In this work, I am going to tell you this…” and
“Now with all this information, the author tells the reader…” As discussed in our PLC meetings, we do not want our students to write as such in fifth grade. Their writing should be
more fluid and not sound as awkward as it does with those phrases. I would recommend to Student B to try to make their writing sound more natural in this sense.
Student C: Next steps in instruction for Student C are similar to Student B. First, Student C needs to execute Bottom to Top Reading more thoroughly. This student struggles with
writing in the aspect of correctly spelling words. This student makes many spelling errors in their drafting stage but does a decent job of asking how to spell words and looking up
how to spell words. Even so, this student’s final draft is expected to have zero spelling errors. In their final draft, they made many spelling mistakes. For example, they spelled
“claim” as “clam,” “than” as “then,” “distances” as “dispenses,” “reasons” as “resents” and twice, “horses” as “houses.” Instructions given to this student would be to first, tell them
they are doing a good job of catching most of their spelling errors, but they should double, or triple check their work ateach stage of their writing. I would also tell this student that
some words look very similar, such as distances and dispenses, but we need to read our writing and make sure it makes sense (Dot and Say).
Another next step in instruction for this student is to check punctuation and capitalization. They did not put the book “The Sioux,” in quotes either time they used it in their writing.
Also, as stated in their feedback, the “N” in Native Americans needs to be capitalized. Overall, this student needs to slow down and take their time reviewing their work before
submitting their final copy.
Overall, both Students B and C did great work on the content side of their writing. They included all necessary components as stated in the rubric. Their next steps ininstruction
focused on their editing and revising stage. They both need to double check their work before submitting their final copy.
B. Overall Reflective Commentary on Evaluation
(View Rubric 9 on Assessment and Rubric 10 in Reflection)
1. Communicate how assessment evidence guided your decision-making as you adjusted your daily lesson plans.
Assessment evidence made me adjust my daily lesson plans. This assessment evidence varies from the pretest, exit tickets, quick checks of individual students’ writing,
and verbal check-ins.
After students took the pretest, I realized that when explicitly asked what the writing stages and editing strategies were, they were confused. They either didn’t know what they
were, or they were mixing up the writing stages with their editing strategies. For example, some students listed the writing stages under the question that asked what their editing
strategies were. For each day of presenting lessons, I would include a time where I reviewed the stages of writing and editing strategies. Every day I verbally quizzed them on what
the four stages of the writing process are. It was my hopes that the repetition would help them remember those stages. Every day I would also ask for volunteers to tell me what their
editing strategies are. After four different students listed the editing strategies, I would ask someone to reference where in the room they could find them. There is an anchor chart in
the room that lists all four editing strategies, and what needs to be done for each strategy. Students could use this as a checklist to make sure they used all of their editing strategies.
This was adjusted because originally, I had not planned on including those components in my lesson plans. I made it a point to include reviewing the writing stages and their editing
strategies each day of this unit because I saw they needed that direct instruction after I graded their pretests.

Next, I used their exit tickets to adjust my daily lesson plans. On Day 1, Prewriting, and Day 2, Drafting, I gave students exit tickets. The first exit ticket asked which paragraph of their
prewriting they were on and how confident they felt with their writing from the day. The second exit ticket asked what the writing stages were. I used these exit tickets to guide my
instruction. The first exit ticket told me two things. First, I saw how much writing they accomplished that day. This helped tell me how many students needed how much time to work
on their prewriting. Most students were on the second paragraph, which meant most of them needed ten to fifteen minutes to finish their prewriting. Then, they can move onto the
drafting stage. Given this information, on Day 2, I gave little direct instruction and allowed most of the Writing block for students to finish their graphic organizers and then move on to
drafting. The second thing the first exit ticket told me was how confident students felt with their writing. This told me which students knew what they were doing, and which students
needed more instruction. In turn, this allowed me to let students work away if they felt confident with their writing and gave me more one-on-one time with students who may have
been struggling.
The second exit ticket asked what the writing stages were. This was a follow up on my daily review of the stages of the writing process and the editing strategies. I wanted to see
how many students knew the writing stages after two review days. After assessing the exit tickets, I saw that the majority of students understood the writing stages. I knew that I
didn’t have to review the writing stages with them as in-depth in the follow day of this unit.
Next, I reviewed students’ writing as they were working on this. Using this informal assessment, I gauged how much time was needed for the unit. I reviewed students’ writing by
constantly walking around and seeing how much accurate writing students were accomplishing. I did this every day; especially the first two days. I used this knowledge to adjust how
many days students actually needed to work on this unit. Instead of making the unit four days long as I had originally anticipated, I changed the unit to three days. I made this
adjustment because students were working faster than I thought they were going to. I made the decision to combine the last two days: Editing/Revising and Publishing. I noticed some
students finished their draft about halfway through the second day. Next, they moved on to editing and revising. Once they finished that, they were asking if they should start
publishing. This made me think that the editing and revising day will not take up a full day. I decided to have students wait to publish until tomorrow but condense days three and four
into just day four. This worked well. Students were excited to finish their editing and revising to type their final copy on the iPad. I was worried that condensing the two days together
would not allow enough time for students who may be struggling with their writing, but that was not an issue. If students did not finish their final copy at the end of the third day of
Writing, they had Daily 5 time at the end of the day to work on their final copy. This worked out well. Every day, surveying how far students were on their writing let me make the
decision to condense days three and four into one day, and in turn saved the valuable time students have at school.
The last assessment evidence I used to adjust daily lesson plans was to do verbal check-ins. I asked students how they thought the writing was going and they replied individually.
This didn’t necessarily happen during Writing, but during transitions or other times during the day. I also asked to show how they felt about their writingby giving a thumbs up or a
thumbs down. Again, this gave me a general idea of how students felt about their writing and how much of their writing they accomplished. This informal method allowed me to
condense four days of this unit into three day and gave me a time frame of which students needed more independent work time.
2. Communicate what you have learned about assessing student learning and the role of feedback in teacher effectiveness.
I learned about assessing student learning as well as the role of feedback to make myself an effective teacher. I learned that assessing student learning guides instruction. As I was
assessing student work, as outlined in the above item, I realized how much of my planned instruction I had to change. I had everything planned out and ready to go, yet I still had to
adjust my lesson plans. At first, I felt like I had failed at the planning aspect of this unit. After reflecting, I realized that adjusting as teaching happens is a major part of teaching, and I
think one of the most fun parts. This adjusting happens when teachers use formative assessment. While formative assessment is valuable in adjusting lessons, summative assessments
are important in a different way. I used the growth from the pretest to the post test as a summative assessment. All
students’ test scores increased from the pretest to the posttest, while two students’ scores stayed the same. I also used the rubric I created to assess students’ final copy. All students’
writing was proficient after they submitted their final copy. That is due to the fact that proficiency on that rubric is 13/15. All students scored either 14/15 or 15/15. Overall, I learned
that assessing student learning can help me adjust my lesson plans as well as tell me how well students know the content, I present to them.
Feedback is incredibly important if a teacher wants to be effective. This is how students know when they did something correctly and when they have items to work on. Success
feedback tells students that they did follow instructions and correctly executed that part of their work. I learned how important this is! Some students (such as those in GATE) are
typically 100% correct on everything in class. They might feel that feedback is always given to their classmates who need more assistance than they do. Success feedback on their work
might make them feel that they did their work correct and their teachers see it and appreciate their hard work. In turn, this positively impacts that student/teacher relationship and
might just motivate that student to keep working hard in school. Another type of feedback that is essential is next step feedback. This type of feedback addresses students’ learning
needs based on their specific work. For example, one student did not include transition words in their graphic organizer. I gave them next step feedback to add in those transition
words. I learned how effective the sandwich style of feedback is. I start with something students did correctly, next I stated their next step feedback, and then I ended with something
else they did correctly or a positive, motivational statement. Overall, feedback is important in teacher effectiveness because students know what is expected of them once they get
either success or next step feedback.
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